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Background

The South Bay Union School District Master Plan for English Language Learners was
revised in June of 2005 based upon recommendations made by the English Language
Learner Advisory Committee (ELLPAC) Task Force and approved by the Board of
Trustees. The Master Plan was written in accordance with current research and federal
and state statutes. The Board of Trustees adopted the following goal and driving beliefs,
described within the Master Plan, to guide the development of ELL programs within the
District.

The District English Language Learner Handbook was created in conjunction with the
ELL Master Plan to provide guidelines for the instructional programs available to all
English learners. This handbook was revised in July 2010 and again in July of 2011 to
include the following:

July 2010 Revisions

Additional minutes for Kindergarten full day

Teach for Success (T4S) Protocol updated

Catch up Plan for English Learners revised and updated
SEBT definition expanded

SEBT Pacing Guide

Reclassification Form

Two-Year Monitoring Plan (Year 1 & 2)

July 2011 Revisions

Teach for Success (T4S) Protocol updated
Mixed Roster Revision

SEBT Pacing Guide updated




District Goal
Our goal is to ensure that English Language Learners leaving the District after sixth
grade are proficient in academic English and able to compete academically at the
middle school level.
e English Language Learners will increase one CELDT proficiency level each year.
e English Language Learners who have been in the District at least four years will

score 4-5 overall on the CELDT and be proficient or advanced on the language
arts and math portions of the California Standards test.

Driving Beliefs
e Every child has the capacity to learn and to succeed in school and in life.

e Parents, teachers, and administrators must hold high expectations for all
students.

e All students must be held accountable to a demanding and rigorous curriculum.

e Children bring a vast array of experiences and knowledge with them to school
that must be recognized and used to gain language and academic proficiency.

e Bilingualism and bi-literacy are valued assets.

e Using a student’s primary language and cultural background as part of the
learning process positively impacts student achievement.

e Children can learn two languages simultaneously, using their primary language
to access and learn core curriculum and standards while learning the second
language (English).

e English Language Learners benefit from opportunities to interact, learn, and
practice the English language with English proficient peers.

e It takes two to five years to become conversationally proficient in a second
language and four to seven years to become academically proficient in a second
language.

e All students must receive a rich and rigorous curriculum with appropriate
assistance and support in both their primary language and English throughout
their academic career.



A strong, systematic English Language Development Program (ELD) is essential
for students to learn academic English beginning in kindergarten or preschool.

Parents, teachers, and administrators have an obligation to continue to study and

grow professionally to meet the developing and changing knowledge about how
children learn and achieve.

Parent partnership is a key component to the student’'s academic success and
acquisition of English.



Instructional Programs for English Language Learners

Once a student’s proficiency level has been established, she or he is placed in the
appropriate ELL program matched to the proficiency level. These programs are as
follows:

= Alternative Program — This program (ALT) is available for students in kindergarten
through third grade whose proficiency level in English is beginning, early intermediate,
or intermediate (1, 2, or 3 on the CELDT). A parental exception waiver must be
requested by parents and approved by the District for students to enroll in this program.
Students are presented with academic content in their primary language (Spanish), and
utilize this academic learning to transfer to English. In addition students receive a strong
systematic English Language Development (ELD) program to acquire English. Each
year, academic content is presented increasingly in English until the beginning of fourth
grade when students transition into either a Structured English Immersion (SEI)
Program or Mainstream English (ME) Program. In accordance with the Education Code
all kinder students entering the Alternative program will be taught overwhelmingly in
English for the first thirty calendar days or the first 20 instructional days of the new
school year. South Bay has defined overwhelmingly as 55 % of the day.

= Structured English Immersion Program — This program (SEIl) is available for
students in kindergarten through sixth grade whose proficiency level in English is
beginning, early intermediate, or intermediate (1, 2, or 3 on the CELDT). It is also
available for students at higher proficiency levels who were previously instructed in the
Alternative Program and need continued primary language support. All academic
content, language arts, mathematics, social studies, and science, are presented in
English. Up to 30% of the instructional day may be used to provide students with
primary language support based upon individual needs.

= Mainstream English Program — This program (ME) is available for students in
kindergarten through sixth grade whose proficiency level is either early advanced or
advanced (4 or 5 on the CELDT). All academic subject areas are taught in English.
CLAD teachers are encouraged to team with BCLAD teachers to ensure that any
necessary primary language support (no more than 30%) is provided to their students.

= Language Academy — This program is a Two Way Bilingual Immersion Program
(90/10) offered at Nestor Elementary School. The goal for this program is for students to
achieve academic excellence in English and Spanish. This program is available for
students in kindergarten through seventh grade.



GUIDELINES FOR ENGLISH LANGUAGE LEARNERS IN ALTERNATIVE
PROGRAM K-3 AND SAMPLE INSTRUCTIONAL MINUTES



Sample Instructional Minutes
Kindergarten

The first 20 days of Instruction

2011-2012
Instructional Day:

DAIT Required Instructional Minutes

8:00 AM - 2:00 PM

Language Arts Core Program Lectura: 60 minutes
Language Arts GVC Intervention: 30 minutes
Mathematics Core Program: 60 minutes
Math GVC Intervention: 15 minutes
English Language Development (ELD): 30 minutes
Social Studies/Science: 30 minutes
8:00-8:15 Opening Routines
8:15-9:15 Language Arts Core Program / Lectura
SEBT Biliteracy (25) English
9:15-9:45 Language Arts GVC Intervention (Spanish)
945'1000 Recess
10:00-10:15 Math GVC Intervention (Spanish)
10:15-11:15 Math Core (Eng“Sh)
11:15-11:45 Social Studies/Science
11:45-12:30 Lunch
12:30-1:00 ELD/SRA at Proficiency Levels
1:00-1:20 Physical Education
1:20-1:50 Developmental Centers
1:50-2:00 Clean-up & Dismissal
Kinder Guidelines: 45% Spanish & 55% English
Spanish: 145 minutes
English: 180 minutes



South Bay Union School District
Guidelines for English Language Learners in Alternative Program K-3
(Program Designed to Target ELLs at CELDT Levels 1, 2, 3)
KINDERGARTEN

Required Teaming for Grade Level
Ki Percentage Subjects in Primary SEBT Biliteracy Systematic ;
inder . . . . Teaming
English & Spanish | Language Instruction Transfer English Language Obtions in Enalish
Development (ELD-SRA) P 9

40% English Language Arts, Social Spanish to English

(130minutes) Studies, Science 30 Minutes 30 Minutes Biliteracy Transfer
Term 1 SEBT Biliteracy by (SEBT)

60% Spanish See Spanish Standards Transfer Proficiency Levels Math

(195 minutes) Kinder GVC Intervention

40% English Language Arts, Social Spanish to English

(130minutes) Studies, Science 30 Minutes 30 Minutes Biliteracy Transfer
Term 2 SEBT Biliteracy by (SEBT)

60% Spanish See Spanish Standards Transfer Proficiency Levels Math

(195 minutes) Kinder GVC Intervention

40% English Language Arts, Social Spanish to English

(130minutes) Studies, Science 30 Minutes 30 Minutes Biliteracy Transfer
Term 3 SEBT Biliteracy by (SEBT)

60% Spanish See Spanish Standards Transfer Proficiency Levels Math

(195 minutes) Kinder GVC Intervention

40% English Language Arts, Social Spanish to English

(130minutes) Studies, Science 30 Minutes 30 Minutes Biliteracy Transfer
Term 4 SEBT Biliteracy by (SEBT)

60% Spanish See Spanish Standards Transfer Proficiency Levels Math

(195 minutes) Kinder GVC Intervention

40% English Language Arts Social Spanish to English

(130minutes) Studies, Science 30 Minutes 30 Minutes Biliteracy Transfer
Term 5 SEBT Biliteracy by (SEBT)

60% Spanish See Spanish Standards Transfer Proficiency Levels Math

(195 minutes) Kinder GVC Intervention

40% English Language Arts, Social Spanish to English

(130minutes) Studies, Science 30 Minutes 30 Minutes Biliteracy Transfer
Term 6 SEBT Biliteracy by (SEBT)

60% Spanish See Spanish Standards Transfer Proficiency Levels Math

(195 minutes) Kinder GVC Intervention




Sample Instructional Minutes
Alternative Kindergarten
(Waiver Required)

The first 20 days of Instruction

2011-2012
Instructional Day: 8:00 AM - 2:00 PM
DAIT Required Instructional Minutes
Language Arts Core Program Lectura: 60 minutes
Language Arts GVC Intervention: 30 minutes
Mathematics Core Program: 60 minutes
Math GVC Intervention: 15 minutes
English Language Development (ELD): 30 minutes
Social Studies/Science: 30 minutes
8:00-8:15 Opening Routines
8:15-9:15 Language Arts Core Program / Lectura
SEBT Biliteracy (25) English
9:15-9:45 Language Arts GVC Intervention (Spanish)
945'1000 Recess
10:00-10:15 Math GVC Intervention (Spanish)
10:15-11:15 Math Core (English)
11:15-11:45 Social Studies/Science
11:45-12:30 Lunch
12:30-1:00 ELD/SRA at Proficiency Levels
1:00-1:20 Physical Education
1:20-1:50 Developmental Centers
1:50-2:00 Clean-up & Dismissal
Kinder Guidelines: 45% Spanish & 55% English
Spanish: 145 minutes
English: 180 minutes




Alternative Kindergarten

Spanish Standards Connection to English Standards
via Spanish to English Biliteracy Transfer (SEBT)

Term 1 - Welcome and Theme 1
Week at a Glance

KINDERGARTEN

Spanish GVC/Results

SEBT Skills Linked to English Standards

L1.10 Identifican y producen
palabras que riman en respuesta a
un estimulo oral

L1.18 Describen objetos y eventos
comunes empleando tanto un
lenguaje especifico como uno
generalizado

L1.2 Reconocen y emplean
oraciones completas y coherentes
al hablar

Transfer SEBT Skills

Word Analysis

= Rhyming (phonological awareness of
the sound system in English, e.g.,
songs, nursery rhymes, classic
poems, etc.)

Comprehension
» Describing Character’s Actions( Noting
Details)

R1.10 ldentify and produce rhyming
words in response to an oral prompt

R1.18 Describe common objects and
events in both general and specific
language

WLC1.1 Recognize and use complete,
coherent sentences

Alternative Kinder - Term 1 — August 15-September 23, 2011




Term 2 - Themes 2 & 3
Week at a Glance

Spanish GVC/Results

SEBT Skills Linked to English Standards

L1.6 Reconocen y nombran las letras
mayusculas y las minusculas

L1.9 Mezcla oralmente sonidos que
contienen el patron fonético consonante-
vocal consonante para estructurar silabas
o palabras

L 1.10 Identifican y producen palabras
gue riman en respuesta a un estimulo
oral.

L1.14 Parean el sonido de todas las
consonantes y las vocales a sus letras
correspondientes

L1.11 Distinguen oralmente palabras
monosilabas y separan los sonidos al
inicio y al final de las palabras

L1.15 Leen palabras monosilabas de uso
frecuente

Mezclan oralmente sonidos con patrén
fonético consonante-vocal o consonante-
vocal-consonante para estructurar
silabas o palabras

Transfer SEBT Skills

Word Analysis

= Rhyming (phonological awareness of
the sound system in English, e.g.,
songs, nursery rhymes, classic
poems, etc.)

= Beginning Sounds

Comprehension
= Making Predictions
= Drawing Conclusions( Noting Details)

R1.6 Recognize and name all uppercase
and lower case letters of the alphabet

R1.10 Identify and produce rhyming
words in response to an oral prompt

WLC1.1 Recognize and use complete,
coherent sentences

Alternative Kinder - Term 2 — October 10-November 18, 2011

10




Term 3 -Themes 4 & 5
Week at a Glance

Spanish GVC/Results

SEBT Skills Linked to English Standards

L1.9 Mezclan oralmente sonidos que
contienen el patrén fonético consonante-
vocal o consonante-vocal-consonante
para estructurar silabas o palabras

L1.10 Identifican y producen palabras
gue riman en respuesta a un estimulo
oral

L1.11 Distinguen oralmente palabras
monosilabas y separan los sonidos al
inicio y al final de las palabras

L2.5 Formulan y responden preguntas
acerca de los elementos basicos de un
texto

Transfer SEBT Skills

Word Analysis
= Rhyming

= Beginning Sounds

= Syllables

» Blending Phonemes

= HFW

Comprehension

= Cause & Effect (Noting Details)

R1.6 Recognize and name all
uppercase and lower case letters of
the alphabet

R1.10 Identify and produce rhyming
words in response to an oral prompt

R1.11 Distinguish orally stated one-
syllable words and separate into
beginning or ending sounds

R1.15 Read simple one-syllable and
high-frequency words (i.e., sight
words)

Alternative Kinder - Term 3 — November 28, 2011 —January 27, 2012
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Term 4 - Themes 6 & 7
Week at a Glance

Spanish GVC/Results SEBT Skills Linked to English Standards
L1.6 Reconocen y nombran las letras Transfer SEBT Skills R1.6 Recognize and name all uppercase
mayusculas y las mindsculas and lower case letters of the alphabet
L1.9 Mezclan oralmente sonidos que Word Analysis R1.9 Blend vowel-consonant sounds
contienen el patrén fonético consonante- = Rhyming orally to make words or syllables
vocal o consonante-vocal-consonante para = Beginning Sounds
estructurar silabas o palabras = Syllables
L1.14 Parean el sonido de todas las * Blending Phonemes R1.15 Read simple one-syllable and high-
consonantes y las vocales a sus letras = Segmenting Phonemes frequency words (i.e., sight words)
correspondientes = Blending Onset and Rimes
L1.11 Distinguen oralmente palabras * HFW RC 2.5 Ask and answer questions about
monosilabas y separan los sonidos al inicio essential elements of a text
y al final de las palabras Comprehension
L1.15 Leen palabras monosilabas de uso = Ask and answer questions R1.14 Match all consonant and short
frecuente about essential elements of a | vowel sounds to appropriate letters

text

L1.16 Entienden que cuando cambian las R.11 Distinguish orally stated one-syllable
letras en una palabra, los sonidos también words and separate into beginning or
cambian ending sounds
L.2.5 Formulan y responden preguntas R 1.16 Understand that as letters of
acerca de los elementos basicos de un words change,so do the sounds
texto
L.1.18 Describen objetos y eventos R1.18 Describe common objects and
comunes empelando tanto un lenguaje events in both general and specific
especifico como uno generalizado langauge

Alternative Kinder - Term 4 January 30-March 13, 2012

12



Term5-Theme 8 & 9
Week at a Glance

Spanish GVC/Results SEBT Skills linked to English Standards

1.9 Mezclan oralmente sonidos que Transfer SEBT Skills R 1.9 Blend vowel-consonant sounds
contienen el patrén fonético consonante- orally to make words or syllables
vocal o consonante-vocal-consonante Word Analysis
para estructurar silabas o palabras »= Rhyming
1.15 Leen palabras monosilabas de uso = Beginning Sounds R1.15 Read simple one-syllable and high-
frecuente = Syllables frequency words (i.e., sight words)

» Blending Phonemes
1.16 Entienden que cuando cambian las = Segmenting Phonemes R1.16 Understand that as letters of words
letras en una palabra, los sonidos » Blending Onset and Rimes change, so do the sounds (i.e., the
también cambian = HFW alphabetic principle)

= Counting words in oral sentences
2.5 Formulan y responden preguntas = Letter names RC 2.5 Ask and answer questions about
acerca de los elementos béasicos de un essential elements of a text
texto Comprehension
1.17 Identifican y clasifican las palabras = Ask and answer questions about | R 1.17 Identify and sort common words in
MAs comunes en campos semanticos essential elements of a text basic categories (colors, shapes, foods)

(colores, formas, comida)

1.2 Escriben palabras de tipo
consonante-vocal-consonante( siguiendo
el método alfabético)

1.1Emplean letras y palabras deletreadas
de forma fonética para escribir de sus
experiencias, cuentos, personas, objetos
y acontecimientos.

1.3 Al escribir con letra de molde,
escriben desplazandose de izquierda a
derecha y de arriba hacia abajo.

Alternative Kinder - Term 5 March 14 —May 13, 2012
13



Term 6 - Theme 10
Week at a Glance

Spanish GVC/Results

SEBT Skills linked to English Standards

L1.6 Reconocen y nombran las letras
mayusculas y las minusculas

L1.14 Parean el sonido de todas las
consonantes y las vocales a sus letras
correspondientes

L1.9 Mezclan oralmente sonidos que contienen
el patron fonético consonante-vocal o
consonante-vocal-consonante para estructurar
silabas o palabras

L1.15 Leen palabras monosilabas de uso
frecuente

L1.16 Entienden que cuando cambian las letras
en una palabra, los sonidos también cambian

L 3.3 Identifican personajes, ambientes y
acontecimientos importantes

L1.2 Escriben palabras de tipo consonante-
vocal-consonante( siguiendo el método
alfabético)

L1.1 Emplean letras y palabras deletreadas de
forma fonética para escribir de sus
experiencias, cuentos, personas, objetos y
acontecimientos

L1.3 Al escribir con letra de molde, escriben
desplazandose de izquierda a derecha y de
arriba hacia abajo

Transfer SEBT Skills

Word Analysis
= Rhyming

Beginning Sounds
Syllables

Blending Phonemes
Segmenting Phonemes
Blending Onset and Rimes
HFW

Counting words in oral
sentences

Letter names

Initial and final phoneme
substitution

Comprehension
= Ask and answer questions about

essential elements of a text

= |dentify characters, settings, and

important events

R1.6 Understand that as letters of
words change, so do the sounds
(i.e., the alphabetic principle)

R1.14 Match all consonant and short
vowel sounds to appropriate letters

R 1.9 Blend vowel-consonant
sounds orally to make words or
syllables

R1.15 Read simple one-syllable and
high-frequency words (i.e., sight
words)

R1.16 Understand that as letters of
words change, so do the sounds
(i.e., the alphabetic principle)

RLR3.3 Identify characters,
settings, and important events

Alternative Kinder - Term 6 — May 14 — June 22, 2012

14




South Bay Union School District
Guidelines for English Language Learners in Alternative Program K-3

(Program Designed to Target ELLs at CELDT Levels 1, 2, 3)

FIRST GRADE
Required Teaming for
First Percentage Subjects in Primary SEBT Biliteracy Systematic Grade ITeveI
English & . . Teaming
Grade Spanish Language Instruction Transfer English Language Options in Enalish
P Development (ELD-SRA) P 9
40% English Language Arts, Social . : .
(130 minutes) Studies, Science 40. I\:I}mutesl' h 30 Minutes Sﬁan|sh _Eng“?h
Term 1 Slp?anls —Eng |? by Biliteracy Transfer
60% Spanish See Spanish Standards Bl |ter%(;,r)]/ d‘l('arrans er Proficiency Levels (SI\’/IEa?rT )
(195 minutes) First Grade
40% English Language Arts, Social . . .
(130 minutes) Studies, Science 40. I\:I}mutesl' h 30 Minutes Slp?anlsh _Eng“?h
Term 2 S_Ipanls —-Eng |? By Biliteracy Transfer
60% Spanish See Spanish Standards Bl |ter?30ir3]/ d‘l('arrans er Proficiency Levels (SI\/IEaI?rT )
(195 minutes) First Grade
40% English Language Arts, Social . o .
(130 minutes) Studies, Science 40_ I\;I]mutesl_ h 30 Minutes S_Famsh Eng“?h
Term 3 S_Fams —-Eng |? By Biliteracy Transfer
60% Spanish See Spanish Standards Bl 'ter%?r{ d‘l('arrans er Proficiency Levels (SMEa?J )
(195 minutes) First Grade
40% English Language Arts, Social . : .
(130 minutes) Studies, Science 40_ l\ﬂmutesl_ h 30 Minutes S_Famsh —Engh?h
Term 4 S_Fams —Eng |? by Biliteracy Transfer
60% Spanish See Spanish Standards Bl |ter?3(i:r3]/ d‘l('arrans er Proficiency Levels (SMEa?J )
(195 minutes) First Grade
40% English Language Arts, Social . . .
(130 minutes) Studies, Science 40_ l\ﬂmutesl_ h 30 Minutes S_Famsh —Engh?h
Term 5 S_Fams —Eng |? By Biliteracy Transfer
60% Spanish See Spanish Standards Bl |teraB(i:r3]/ d‘l"arrans er Proficiency Levels (SMEa?J )
(195 minutes) First Grade
40% English Language Arts, Social 40 Minutes 30 Minutes Spanish —English
Term 6 (130 minutes) Studies, Science Spanish —English B Biliteracy Transfer
60% Spanish See Spanish Standards Biliteracy Transfer Proficiency Levels (SEBT)
(195 minutes) First Grade Binder y Math

15




Sample Instructional Minutes
Alternative First Grade
(Waiver Required)

Instructional Day: 8:00 AM - 2:25 PM
Instructional Time: 325 minutes
Recess, Lunch & Physical Education: 60 minutes
Language Arts Core Program Lectura: 150 minutes
Language Arts GVC Intervention: 30 minutes
Mathematics Core Program: 60 minutes
Math GVC Intervention: 15 minutes
English Language Development (ELD): 30 minutes
Social Studies/Science: 30 minutes
8:00-10:00 Language Arts / Lectura
10:00-10:15 Recess

Language Arts / Lectura
10:15-10:45 - _

SEBT Biliteracy (40) English
10:45-11:15 Language Arts GVC Intervention (Spanish)
11:15-12:00 Lunch/Physical Education
12:00-12:30 ELD/SRA at Proficiency Levels
12:30-1:30 Math Core (English)

1:30-1:45 Math GVC Intervention (Spanish)
1:45-2:25 Social Studies/Science (Spanish/English)

The additional 25 minutes of instructional time may also be used to teach other core
subjects such as music, art, etc.

Alternative Guidelines: 60% Spanish & 40% English

Spanish: 195 minutes
English: 130 minutes

16



Alternative Grade 1

Spanish Standards Connection to English Standards
via Spanish to English Biliteracy Transfer (SEBT)

Term 1 - Welcome and Theme 1
Week at a Glance

GRADE 1

Spanish GVC/Results

SEBT Skills Linked to English Standards

L 1.10 Produce los sonidos a partir de
las letras y de los patrones de letras,
incluyendo los grupos consonanticos y
diptongos, y combinan los sonidos
para formar palabras

L1.11 Leen palabras comunes cuya
ortografia es confusa

L1.8 Combinan de dos a cuatro
fonemas en palabras

L1.16 Lee en voz alta y con fluidez de
manera que imiten el habla natural

Transfer SEBT Skills
Word Analysis
» Blending Phonemes
= Segmenting Phonemes
= Segmenting and Phoneme Substitution
= HFW

Comprehension
» Cause & Effect

R1.10 Generate the sounds from all the
letter and letter patterns and blend those
sounds into recognizable words

R 1.11 Read common, irregular sight
words

R 1.8 Blend two to four phonemes into
recognizable words

R1.16 Read aloud with fluency in a
manner that sounds like natural speech

Alternative Grade 1 - Term 1 — August 15-September 23, 2011

17




Term 2-Theme 2 & 3
Week at a Glance

GRADE 1

Spanish GVC/Results

SEBT Skills Linked to English Standards

L 1.10 Produce los sonidos a partir de
las letras y de los patrones de letras,
incluyendo los grupos consonanticos y
diptongos, y combinan los sonidos
para formar palabras

L1.11 Leen palabras comunes cuya
ortografia es confusa

L1.8 Combinan de dos a cuatro
fonemas en palabras

L1.16 Lee en voz alta y con fluidez de
manera que imiten el habla natural

Transfer SEBT Skills
Word Analysis
= Blending Phonemes
= Segmenting Phonemes

= Segmenting and Phoneme Substitution

= |nitial Phoneme Substitution

= Lettersm, p, s, t, ¢ (hard),n, b, f, |

= Syllables in spoken words

= Letter sounds Review m, p, S, t, c, n
» HFW

Comprehension
= Noting Details
= Categorize and Classify

R1.10 Generate the sounds from all the
letter and letter patterns and blend those
sounds into recognizable words

R 1.11 Read common, irregular sight
words

R 1.8 Blend two to four phonemes into
recognizable words

R1.16 Read aloud with fluency in a
manner that sounds like natural speech

CL2.1 Identifica textos donde se
emplea un orden légico de secuencia

RC 2.1 Identify text that uses sequence
or other logical order

Alternative Grade 1 - Term 2 — October 10-November 18, 2011

18




Term 3 - Themes 4 &5
Week at a Glance

SEBT Skills linked to English Standards

Spanish GVC/Results

L 1.10 Produce los sonidos a partir
de las letras y de los patrones de
letras, incluyendo los grupos
consonanticos y diptongos, y
combinan los sonidos para formar
palabras

1.11 Leen palabras comunes cuya
ortografia es confusa

L1.8 Combinan de dos a cuatro
fonemas en palabras

L1.16 Lee en voz alta y con fluidez
de manera que imiten el habla
natural

Transfer SEBT Skills

Word Analysis

= Rhyming words

= Letter Sounds m, p, s, t, ¢ (hard), n, ch,
qu,

» Short a, i

= Segmenting Phonemes

= Letter sounds Review b, f, I, r, y, hard
g,Vv,h,z, k,w,d

= Segmenting Onset and Rime

= HFW

Comprehension
= Drawing Conclusions
= Cause & Effect

R1.10 Generate the sounds from all the
letter and letter patterns and blend those
sounds into recognizable words

R 1.11 Read common, irregular sight
words

R 1.8 Blend two to four phonemes into
recognizable words

R1.16 Read aloud with fluency in a
manner that sounds like natural speech

CL2.2 Responden a preguntas:
¢ Quién? ¢ Cémo?, ¢ Qué?,
¢,Cuando?, y ¢ Donde?

RC 2.2 Respond to who, what, when,
where and how questions

Alternative Grade 1 - Term 3 —November 28-January 27, 2012
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Term 4 - Themes 6 & 7
Week at a Glance

Spanish GVC/Results SEBT Skills Linked to English Standards
1.10 Producen los sonidos a partir de las Transfer SEBT Skills R1.10 Generate the sounds from all the
letras y de los patrones de letras, letter and letter patterns and blend those
incluyendo los grupos consonanticos y Word Analysis sounds into recognizable words
diptongos, y combinan los sonidos para » Blending onset and rime, oral
formar palabras syllabication, segmenting, blending
1.11 Leen palabras comunes cuya daily R 1.11 Read common, irregular sight
ortografia es confusa = Letter Sounds m, p, s, t, ¢ (hard), words
L1.8 Combinan de dos a cuatro fonemas n, ch, qu, R 1.8 Blend two to four phonemes into
en palabras » Short a, i, 0, e soft ¢, g, plurals s recognizable words
L1.16 Lee en voz alta y con fluidez de = Blending Phonemes & syllables R.1.5 Read common Word families
manera que imiten el habla natural = Letter sounds Review b, f, I, 1, y,
hard g, v, h, z, k, w, d, j inal sound
X

= HFW

Comprehension

= Story Structure

= Sequence of Events
CL2.4 Utilizan el contexto para resolver RC 2.4 Use context to resolve
las ambigtiedades semanticas de ambiguities about word and sentence
palabras y oraciones meanings

Alternative Grade 1 - Term 4 —January 30-March 13, 2012
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Term 5-Themes 8 & 9
Week at a Glance

Spanish GVC/Results

SEBT Skills Linked to English Standards

1.10 Producen los sonidos a partir de las
letras y de los patrones de letras,
incluyendo los grupos consonanticos y
diptongos, y combinan los sonidos para
formar palabras

1.11 Leen palabras comunes cuya
ortografia es confusa

L1.8 Combinan de dos a cuatro fonemas en
palabras

CL2.7 Repite las ideas centrales de pasajes
expositivos o narrativos sencillos

Transfer SEBT Skills

Word Analysis

= Blending onset and rime, oral
syllabication, segmenting, blending
daily

= Letter Sounds m, p ,s, t, ¢ (hard), n, ch,
qu,

= Phonics review a, i, 0, e, u soft c, g,
plurals s

= Clusters with I, r

= Blending, Segmenting, Counting
Phonemes

= Letter sounds Review b, f, |, r, y, hard
g, Vv, h, z, k, w, d, jinal sound x

» HFW

Comprehension
= Main Idea & Details
= Compare & Contrast

R1.10 Generate the sounds from all
the letter and letter patterns and
blend those sounds into
recognizable words

R 1.11 Read common, irregular
sight words

R 1.8 Blend two to four phonemes
into recognizable words

RC 2.7 Retell the central ideas of
simple expository or narrative
passages

L1.14 Leen raices de palabras, morfemas
para plurales e inflexiones comunes

R.1.14 Read inflectional forms and
root words

Alternative Grade 1 - Term 5 —March 14-May 13, 2012
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Term 6 - Theme 10
Week at a Glance

Spanish GVC/Results

SEBT Skills Linked to English Standards

1.10 Producen los sonidos a partir de
las letras y de los patrones de letras,

incluyendo los grupos consonanticos
y diptongos, y combinan los sonidos

para formar palabras

1.11 Leen palabras comunes cuya
ortografia es confusa

L1.8 Combinan de dos a cuatro
fonemas en palabras

L1.16 Lee en voz alta y con fluidez
de manera que imiten el habla
natural

1.12 Emplean el conocimiento de
los digrafos vocalicos y de la
oposicion entre la vibrante simple y
la vibrante maltiple (r-rr) en la lectura
de palabras

3.1 ldentifican y describen los
elementos de la trama, ambiente y
personajes en un cuento, asi como el
comienzo, la mitad y el final del
mismo

Transfer SEBT Skills

Word Analysis

= Blending onset and rime, oral
syllabication, segmenting/phoneme
substitution initial and final daily

= Letter Sounds m, p ,s, t, ¢ (hard), n, ch,
qu,

= Phonics review a, i, 0, e, u soft c, g,
plurals s, est

= Clusters with I, r

= Blending, Segmenting, Counting
Phonemes

= Letter sounds Review b, f, I, r, y, hard
g, Vv, h, z, k, w, d, jinal sound x

» HFW

Comprehension
» Cause & Effect

R1.10 Generate the sounds from all the
letter and letter patterns and blend those
sounds into recognizable words

R 1.11 Read common, irregular sight
words

R 1.8 Blend two to four phonemes into
recognizable words

R1.16 Read aloud with fluency in a
manner that sounds like natural speech

R 1.12 Use knowledge of vowel digraphs
and r-controlled letter-sound associations
to read words

RC 3.1 Identify and describe the
elements of plot, setting, and character(s)
in a story, as well as the story’s
beginning, middle, and ending

Alternative Grade 1 - Term 6 —May 14-June 22, 2012
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Guidelines for English Language Learners in Alternative Program K-3

South Bay Union School District

(Program Designed to Target ELLs at CELDT Levels 1, 2, 3)
SECOND GRADE

Required Teaming for
Systematic

Second | Percentage English Subjects in Primary SEBT Biliteracy . Grade Level Teaming
: : English Language . : :
Grade & Spanish Language Instruction Transfer Options in English
Development
(ELD-SRA)
50% English . Spanish —English
(163 minutes) Language Arts 43. Mlnutes_ 30 Minutes Biliteracy Transfer
Spanish —English
Term 1 . o by (SEBT)
. See Spanish Standards Biliteracy Transfer -
50% Spanish Second Grade Binder Proficiency Levels Math
(162 minutes) GVC Intervention
50% English . Spanish —English
(163 minutes) Language Arts 43. I\;I]mutesl_ h 30 Minutes Biliteracy Transfer
Term 2 . Spanish —Englis by (SEBT)
. See Spanish Standards Biliteracy Transfer -
50% Spanish Second Grade Binder Proficiency Levels Math
(162 minutes) GVC Intervention
50% English . Spanish —English
(163 minutes) Language Arts 43. Minutes 30 Minutes Biliteracy Transfer
Spanish —English
Term 3 . o by (SEBT)
. See Spanish Standards Biliteracy Transfer -
50% Spanish Second Grade Binder Proficiency Levels Math
(162 minutes) GVC Intervention
50% English . Spanish —English
(163 minutes) Language Arts 43. Mmutes. 30 Minutes Biliteracy Transfer
Spanish —English
Term 4 . o by (SEBT)
. See Spanish Standards Biliteracy Transfer -
50% Spanish Second Grade Binder Proficiency Levels Math
(162 minutes) GVC Intervention
50% English . Spanish —English
(163 minutes) Language Arts 43. Mmutes. 30 Minutes Biliteracy Transfer
Spanish —English
Term 5 . o by (SEBT)
; See Spanish Standards Biliteracy Transfer -
50% Spanish Second Grade Binder Proficiency Levels Math
(162 minutes) GVC Intervention
50% English . Spanish —English
(163 minutes) Language Arts 43. Mmutes. 30 Minutes Biliteracy Transfer
Spanish —English
Term 6 See Spanish Standards Biliteracy Transfer by (SEBT)
50% Spanish P y Proficiency Levels Math

(162 minutes)

Second Grade

Binder

GVC Intervention
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Sample Instructional Minutes
Alternative Second Grade
(Waiver Required)

Instructional Day: 8:00 AM - 2:25 PM
Instructional Time: 325 minutes
Recess & Lunch & Physical Education: 60 minutes
Language Arts Core Program Lectura: 150 minutes
Language Arts GVC Intervention: 30 minutes
Mathematics Core Program: 60 minutes
Math GVC Intervention: 15 minutes
English Language Development (ELD): 30 minutes
Social Studies/Science: 40 minutes
8:00-10:00 Language Arts / Lectura
10:00-10:15 Recess

Language Arts / Lectura
10:15-10:45 - _

SEBT Biliteracy (43) English
10:45-11:15 Language Arts GVC Intervention (Spanish)
11:15-12:00 Lunch/Physical Education
12:00-12:30 ELD/SRA at Proficiency Levels
12:30-1:30 Math Core (English)

1:30-1:45 Math GVC Intervention (English)
1:45-2:25 Social Studies/Science (English/Spanish)

The additional 25 minutes of instructional time may also be used to teach other core
subjects such as music, art, etc.

Alternative Guidelines: 50% Spanish & 50% English
Spanish: 162 minutes
English: 163 minutes
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Alternative Grade 2

Spanish Standards Connection to English Standards
via Spanish to English Biliteracy Transfer (SEBT)

Term 1 - Back to School - Theme 1

Week at a Glance

Spanish GVC/Results

SEBT Skills linked to English Standards

L1.10 Identifican palabras
polisémicas simples, homofonos,
parénimos, sinénimos, y antbnimos

L2.5 Restablecen los hechos y los
detalles en el texto con el fin de
aclarar y organizar las ideas

L2.7 Interpreta la informacion de
diagramas, tablas y graficas

Transfer SEBT Skills
Word Analysis

= Short vowels a, e, i,0, u v-c-v
pattern

= Syllabication, base words, ed, ing

= HFW

Comprehension
= Making Inferences

SEBT Skills

R.1.10 Identify simple multiple meaning
words

RC.2.5 Restate facts and details in text to
clarify and organize ideas

RC2.7 Interpret information from
diagrams charts, and graphs

Alternative Grade 2 - Term 1 — August 15 — September 23, 2011
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Term 2 - Theme 2
Week at a Glance

Spanish GVC/Results

SEBT SkKills linked to English Standards

L1.7 Entienden y explican sinGnimos y
anténimos comunes

L 1.8 Emplean el conocimiento de
palabras simples para la formacion de
palabras compuestas y pueden predecir
su significado

CL.2.7 Interpretan la informacion de
diagramas, tablas y gréaficas

G1.4 Emplea correctamente las distintas
partes de la oracion, incluyendo
sustantivos y verbos, tanto en la
expresion oral como en las escrita

Transfer SEBT Skills L1.7 Understand and explain common
antonyms and synonyms

Word Analysis:
= Long vowels ai, ay, ee, ea
Long o sound
= HFW

Comprehension
= Author’s viewpoint

L 1.8 Use knowledge of individual words
in unknown compound words to predict
meaning

RC 2.7 Interpret information from
diagrams, charts and graphs

01.6 Emplea comas en la elaboracion de
una carta para separar ideas y para
enumerar

Alternative Grade 2 - Term 2 - October 10- November 18, 2011
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Term 3-Theme 3
Week at a Glance

Spanish GVC/Results

SEBT Skills linked to English Standards

L1.2 Aplican el conocimiento de las
reglas basicas del silabeo al leer

AN 3.1 Compara y contrasta la trama,
ambiente y los personajes presentados
por diferentes autores

EE1.1 Relacionan sus ideasy
mantienen un enfoque consistente

O 1.10 Escriben con mayuscula

en saludos, meses, dias de la semana,
titulos e iniciales de personas

nombres propios, principio de oraciones,

Transfer SEBT Skills

Word Analysis

= Vowel sounds in clown & lawn,
vowels +/r/ sounds
Plurals of nouns ending in f &
fe, decoding longer words
Letter sounds /j/, /k/, lkw/
Homophones
Suffixes-y & ly
Prefixes un-dis-non
HFW

Comprehension
= Story Structure

L1.2 Apply knowledge of basic
syllabication rules when reading

RLR3.1 Compare and contrast plots,
settings and characters presented by
different authors

Alternative Grade 2 - Term 3 - November 28, 2011 -January 27, 2012
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Term 4 - Theme 4
Week at a Glance

Spanish GVC/Results

SEBT Skills linked to English Standards

L1.1 Reconoceny emplean el
conocimiento de los patrones
silabicos

L2.4 Hacen preguntas para aclarar
sus dudas sobre los elementos
esenciales de exposicion en el texto

L2.6 Reconoce en el texto las
relaciones de causa y efecto

01.7 Reconoceny emplean la
correcta escritura de las palabras
que, a través de sus letras, contienen
confusion fonética, siendo las
siguientes: b=v, c-s-z-x, c-k-qu, g-j, y-
Il, r-rr, m-n

Transfer SEBT Skills

Word Analysis
= Vowel and r sound in hair +/r/
= Component clusters
Digraphs ch, sh, th, tch, wh, wr
Syllabication review
Word endings ed, ing, changing
finalytoi
Prefixes un-re, ful, ly , er
HFW

Comprehension
= Story Structure

R1.1 | can read words with special
patterns

RC2.4 | can remember important facts
from the text and ask questions to
clarify what | have read

RC2.6 Recognize cause and effect
relationships in text

Alternative Grade 2 - Term 4 - January 30 - March 13, 2012
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Term 5-Theme 5
Week at a Glance

Spanish GVC/Results

SEBT Skills linked to English Standards

L1.9 Conocen el significado de los
prefijos y sufijos mas comunes

CL2.3 Emplean el conocimiento
que tienen sobre el propésito del
autor para entender la informacién
del texto

EE1.1 Relaciona sus ideasy
mantiene un enfoque consistente

EE1.4 Revisa el borrador para
mejorar la secuencia y proporcionar
detalles mas descriptivos

Transfer SEBT Skills

Word Analysis

= Vowel and r sound in tooth and cook,
bought, double consonants

» Suffixes, less, ness, possessives,
VCCV pattern

» HFW

Comprehension
» Predicting Outcomes

R1.9 Know the meaning of simple
prefixes and suffixes

RC 2.3 Use knowledge of the author’s
purpose(s) to comprehend informational
text

Alternative Grade 2 - Term 5 - March 14— May 13, 2012
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Term 6 - Theme 6
Week at a Glance

Spanish GVC/Results

SEBT Skills linked to English Standards

L1.10 Identifican palabras polisémicas
simples tales como homofonos,
parénimos sindnimos, y anténimos

CL2.2 Establecen el proposito de la
lectura

01.12 Escriben correctamente los
diptongos y grupos consonanticos

Transfer SEBT Skills
Word Analysis:

= Word endings er, le

= Wording beginnings a or be Soft c,
soft g pattern

= VCCCV pattern, VCV pattern,
Contractions

= HFW

Comprehension
» Problem Solving

R1.10 R.1.10 Identify simple
multiple meaning words

RC2.2 State the purpose in
reading

Alternative Grade 2 - Term 6 —May 14-June 22, 2012
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South Bay Union School District
Guidelines for English Language Learners in Alternative Program K-3

(Program Designed to Target ELLs at CELDT Levels 1, 2, 3)
THIRD GRADE

Required Teaming for
Systematic

Third Percentage English Subjects in Primary SEBT Biliteracy . Grade Level Teaming
: . English Language ) . .
Grade & Spanish Language Instruction Transfer Options in English
Development
(ELD-SRA)
68% English . Spanish —English Biliteracy
(220 minutes) Language Arts 45. Mmutes' 30 Minutes Transfer
Term 1 Spanish —English b (SEBT)
. See Spanish Standards Biliteracy Transfer 4
32% Spanish Third Grade Binder Proficiency Levels Math
(105 minutes) GVC Intervention
68% E.ngllsh Language Arts 45 Minutes _ Spanish —English Biliteracy
(220 minutes) Spanish —English 30 Minutes Transfer
Term 2 BiIFi)terac Tragsfer by (SEBT)
32% Spanish See Spanish Standards Bir):der Proficiency Levels Math
(105 minutes) Third Grade GVC Intervention
68% English . Spanish —English Biliteracy
(220 minutes) Language Arts, 45. Mmutes. 30 Minutes Transfer
Term 3 Spanish —English b (SEBT)
. See Spanish Standards Biliteracy Transfer o
32% Spanish Third Grade Binder Proficiency Levels Math
(105 minutes) GVC Intervention
68% English . Spanish —English Biliteracy
(220 minutes) Language Arts, 45. Mmutes. 30 Minutes Transfer
Spanish —English
Term 4 . i by (SEBT)
. See Spanish Standards Biliteracy Transfer -
32% Spanish Third Grade Binder Proficiency Levels Math
(105 minutes) GVC Intervention
68% English . Spanish —English Biliteracy
(220 minutes) Language Arts, 45_ Mmutes_ 30 Minutes Transfer
Spanish —English
Term 5 . N by (SEBT)
. See Spanish Standards Biliteracy Transfer -
32% Spanish Third Grade Binder Proficiency Levels Math
(105 minutes) GVC Intervention
68% English . Spanish —English Biliteracy
(220 minutes) Language Arts 45 Minutes 30 Minutes Transfer
Spanish —English
Term 6 . See Spanish Standards Biliteracy Transfer - by (SEBT)
32% Spanish Proficiency Levels Math

(105 minutes)

Third Grade

Binder

GVC Intervention
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Sample Instructional Minutes
Alternative Third Grade
(Waiver Required)

Instructional Day: 8:00 AM — 2:25 PM
Instructional Time: 325 minutes
Recess & Lunch & Physical Education: 60 minutes
Language Arts Core Program Lectura: 150 minutes
Language Arts GVC Intervention: 30 minutes
Mathematics Core Program: 60 minutes
Math GVC Intervention: 15 minutes
English Language Development (ELD): 30 minutes
Social Studies/Science: 40 minutes
8:00-9:45 Language Arts / Lectura
9:45-10:00 Recess
Language Arts / Lectura
10:00-10:45 SEBT Biliteracy (45) English
10:45-11:15 Language Arts GVC Intervention (English)
11:15-12:00 Lunch/Physical Education
12:00-12:30 ELD/SRA at Proficiency Levels
12:30-1:30 Math Core (English)
1:30-1:45 Math GVC Intervention (English)
1:45-2:25 Social Studies/Science (English)

Alternative Guidelines: 32% Spanish & 68% English
Spanish: 105 minutes
English: 220 minutes
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Alternative Grade 3

Spanish Standards Connection to English Standards
via Spanish to English Biliteracy Transfer (SEBT)

Term 1 —Welcome Back to School — Theme 1

Week at a Glance

GRADE 3

Spanish GVC/Results

SEBT Skills Linked to English Standards

CL2.1 Utilizan titulos, tablas de
contenido, glosarios e indices para
localizar la informacion de un texto
expositivo

CL2.2 Hacen preguntas y apoyan
respuestas al relacionar conocimiento
previo con informacion literal localizado
y sugerido en el texto

CL2.4 Recuerdan los puntos
principales en el texto y hacen o
modifican sus predicciones acerca de
informacion futura

G1.1 Entienden y son capaces de
emplear oraciones declarativas,
interrogativas, imperativas y
exclamativas, tanto en la expresion oral
como en la escrita

Transfer SEBT Skills

Word Analysis:
= Short vowels a, e, i, 0, u, vcv pattern
= Base words
= Syllabication
» Endings: ed & ing
= HFW

Comprehension:
Making Inferences

RC 2.1 Use titles, tables of contents,
chapter headings, glossaries, and
indexes to locate information in text

RC 2.2 Ask guestions and support
answers by connecting prior knowledge
with literal information found in, and
inferred from, the text

RC 2.4 Recall major points in text and
make and modify predictions about
forthcoming events

Alternative Grade 3 - Term 1 — August 15 — September 23, 2011
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Term 2 - Theme 2
Week at a Glance

Spanish GVC/Results SEBT Skills Linked to English Standards
CL2.5 Distinguen entre la idea Transfer SEBT Skills RC 2.5 Distinguish the main idea and
principal y los detalles de apoyo en un supporting details in expository text
texto expositivo Word Analysis:

= Long vowels ai, ay, ee, ea
» Long “0” sound
= 3 |etter clusters & other consonant

RC 2.7 Follow simple multiple-step
written instructions

CL2.7 Llevan a cabo instrucciones
escritas de multiples indicaciones
sencillas

01.13 Escriben con mayuscula los . Eggerlnzound spelled. . "ie”. "igh”
dias festivos, periodos historicos y . Con? ound wor%s 18
eventos especiales . PIuraFI)s

EE1.1 Escriben parrafos simples
donde: a) Desarrollan una oracion
sencilla que exprese el tema; b)
Incluyen hechos y detalles sencillos de
apoyo

= Contractions with s, n't, re, ill
= Plurals w/words ending in ch, sh, x, s

Comprehension Skill:
Author’s viewpoint

Alternative Grade 3 - Term 2 - October 10 - November 18, 2011

34



Term 3 - Theme 3
Week at a Glance

Spanish GVC/Results SEBT Skills linked to English Standards
L1.4 Emplean el conocimiento de Transfer SEBT Skills R 1.4 Use knowledge of antonyms,
anténimos, sinénimos, homofonos y synonyms, homophones, and
homaografos para determinar el significado Word Analysis: homographs to determine meaning of
de las palabras words

= Sounds /j/, Ik/, & Ikw/

CL2.6 Extraer informacion apropiada y = Homophones RC 2.6 Extract appropriate and significant
significativa del texto, incluyendo problemas | = Suffixes —y&-ly information from the text, including
y soluciones = Prefixes un-, dis-, & non- problems and solutions

Comprehension Skill:

AN3.2 Entienden la trama bésica en los = Story Structure RLR 3.2 Comprehend basic plots of

cuentos clasicos de hadas, mitos, leyendas, classic fairy tales, myths, folktales,

folclor y fabulas del mundo legends, and fables from around the
world

01.14 Escribe palabras polisilabas con
grupos consonanticos, triptongos, hiatos
palabras compuestas y los homo6fonos mas
comunes

Alternative Grade 3 - Term 3 - November 28, 2011 - January 27, 2012
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Term 4 - Theme 4

Week at a Glance

Spanish GVC/Results

SEBT Skills Linked to English Standards

L1.5 Utiliza el diccionario para
aprender el significado de palabras
desconocidas

CL2.5 Distinguen entre las idea
principal y los detalles de apoyo en un
texto expositivo

G1.6ldentifican y emplean los verbos
en el presente, pasado y futuro del
modo indicativo, tanto en la escritura
como oralmente

EE1.3 Entienden la estructuray la
organizacion de las diversas fuentes
de material de referencia

Transfer SEBT Skills

Word Analysis:

Sounds /j/,/k/,& Ikw/

Vowel = r sounds in hair

Consonant clusters

Diagraphs-ch, sh, th, tch, wh, wr
Syllabication & review

Word endings-ed, ing-changing final y
toi

Suffixes —ful-ly

Prefixes un-, re

Comprehension Skill:

Fact and Opinion

R 1.6 Use sentence and word context to
find meaning of unknown words

RC 2.5 Distinguish the main idea and
supporting details in expository texts

Alternative Grade 3 - Term 4 — January 30 — March 13, 2012
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Term 5-Theme 5
Week at a Glance

Spanish GVC/Results

SEBT Skills Linked to English Standards

L1.5 Se ayudan del contexto de
palabras y oraciones para determinar
el significado de palabras
desconocidas

L1.7 Emplean conocimiento de los
prefijos y sufijos para determinar el
significado de las palabras

AN3.3 Determinan cémo son los
personajes de acuerdo con lo que
hacen o dicen y como las caracteriza
el autor o el ilustrador

EE1.4 Redactan y revisan sus

utilizan una rabrica que les permite el
desarrollo progresivo en el orden
l6gico en sus ideas

borradores para mejorar la secuencia y

Transfer SEBT Skills

Word Analysis:

Suffixes —ful-ly

Vowel sounds in tooth and cook
Vowel sounds in brought
Double consonant
Diagraphs-ch, sh, th, tch, wh, wr
Suffixes —less-ness
Possessives

VCCV pattern

Comprehension Skill:

Predicting Outcomes

R 1.6 Use sentence and word context to
find meaning of unknown words

R 1.8 Use knowledge of prefixes and
suffixes to determine meaning of words

R 3.3 Determine what the characters are
like by what they say or do and by how
the author or illustrator portrays them

Alternative Grade 3 - Term 5 - March 14 — May 13, 2012
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Term 6 - Theme 6
Week at a Glance

Spanish GVC/Results SEBT Skills Linked to English Standards
L1.2 Decodifica palabras regulares Transfer SEBT Skills R 1.2 Decode regular multisyllabic words
polisilabas
CL2.5 Distinguen entre la idea Word Analysis: RC 2.5 Distinguish the main idea and
principal y los detalles de apoyo enun | = Word endings-er & -le supporting details in expository text
texto expositivo = Words beginning w/a-,or be-

= Soft c, soft g

AN 3.4 Determinan el mensaje o el = VCCCV pattern RC 3.4 Determine the underlying theme
tema del autor en un texto de ficcion o | = Contractions or author’'s message in fiction and non
realidad fiction text

Comprehension:
= Problem Solving

G1.3 Identifican y emplean los verbos
en el presente, pasado y futuro del
modo indicativo, tanto en la escritura
como oralmente

Alternative Grade 3 - Term 6 — May 14 - June 22, 2012
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GUIDELINES FOR ENGLISH LANGUAGE LEARNERS IN SEI PROGRAM K-6
AND SAMPLE INSTRUCTIONAL MINUTES
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South Bay Union School District

Guidelines for English Language Learners in SEl Program K-2
(Program Designed to Target ELLs at CELDT Levels 1, 2, 3)

Percentage of Primary Language , | R?quwed Tearn_lng G_rade Leyel .
English & Spanish Support Instruction Instructiona or.Systematlc Teaming thlons in
Grade Level ) Scaffolds English Language English
Support in Content (up to 30% ) ;
Areas in Spanish) Include: Development (teaming
P (ELD-SRA) configurations)
T4S Teach for Success
100% English GLAD Strategies,
Up to 30% strategic use Frontloading Language 30 Minutes Language Arts, Math
Grade K of primary language with S'Bi?gugg%é;ts’sg:me for Content, Focused by Social Studies, Science,
support from BCLAD ' Approach, and Proficiency Levels Music, Art, P.E.
Teacher Student Engagement
Practices
T4S Teach for Success
100% English GLAD Strategies,
Up to 30% strategic use Frontloading Language 30 Minutes Language Arts, Math
Grade 1 of primary language with Slaaé?zglug%%igss,slt\:/ilgahc,e for Content, Focused by Social Studies, Science,
support from BCLAD ' Approach, and Proficiency Levels Music, Art, P.E.
Teacher Student Engagement
Practices
T4S Teach for Success
100% English GLAD Strategies,
Up to 30% strategic use Frontloading Language 30 Minutes Language Arts, Math
Grade 2 of primary language with Language Arts, Math, for Content, Focused by Social Studies, Science,

support from BCLAD
Teacher

Social Studies, Science

Approach, and
Student Engagement
Practices

Proficiency Levels

Music, Art, P.E.

40




Sample Instructional Minutes

Instructional Day:

SEl Kindergarten

2011-2012

8:00 AM - 2:00 PM

DAIT Required Instructional Minutes

Language Arts Core Program: 1 hour
Language Arts GVC Intervention: 30 minutes
English Language Development (ELD): 30 minutes
Mathematics Core Program: 1 hour
Math GVC Intervention: 15 minutes
Social Studies/Science 30 minutes

SEI Guidelines: 100% English & Up to 30% Spanish

8:00-8:15 Opening Routines

8:15-9:15 Math Core Program (including calendar)
9:15-9:30 Math GVC Intervention
9:30-9:45 Nutrition Break/Recess
9:45-10:45 Language Arts Core Program
10:45-11:15 Language Arts GVC Intervention
11:15-11:45 ELD/SRA at Proficiency Levels and/or Writing
11:45-12:15 Social Studies/Science
12:15-1:00 Lunch

1:00-1:20 P. E.

1:20-1:50 Developmental Centers

1:50-2:00 Clean up & Dismissal

Grade Level Teaming between BCLAD and CLAD teachers is highly recommended in
order to provide up to 30% strategic use of the primary language.
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Sample Instructional Minutes

SEI
First, Second & Third Grades
2011-2012

Instructional Day: 8:00 AM - 2:25 PM
DAIT Required Instructional Minutes

Language Arts Core Program: 2.5 hours
Language Arts GVC Intervention: 30 minutes
English Language Development: 30 minutes
Mathematics Core Program: 1 hour
Mathematics GVC Intervention: 15 minutes
Social Studies/Science 40 minutes

SEI Guidelines: 100% English & Up to 30% Spanish

NG Language Arts Core Program
8:00-9:45 (Strategic Use of Primary Language)
9:45-10:00 Recess

1010 Language Arts Core Program
10:00-10:45 (Strategic Use of Primary Language)

B 11- Language Arts GVC Intervention
10:45-11:15 (Strategic Use of Primary Language)
11:15-11:45 ELD/SRA at Proficiency Levels
11:45-12:30 Lunch/Physical Education

: . Math Core Program
12:30-1:30 (Strategic Use of Primary Language)

: : Math GVC Intervention

1:30-1:45 (Strategic Use of Primary Language)

: : Social Studies/Science

1:45-2:25 (Strategic Use of Primary Language)

The additional 25 minutes of instructional time may also be used to teach other core
subjects such as music, art, etc.

Grade Level Teaming between BCLAD and CLAD teachers is highly recommended in
order to provide up to 30% strategic use of primary language.
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(Program Designed to Target all CELDT Levels)

South Bay Union School District
Guidelines for English Language Learners in SEl Program 3-6

Percentage of Primary Language Instructional Required Tearn_lng G_rade Le_vel .
. : ) for Systematic Teaming Options in
English & Spanish Support Instruction Scaffolds : :
Grade Level ) . : , English Language English
Support in Content (up to 30% in include: .
Areas Spanish) Development (teaming
P (ELD-SRA) configurations)
100% English T4S Teagl'onDr Success
Up to 30% strategic use : 30 Minutes Language Arts, Math
Grade 3 . . Language Arts, Math, Frontloading Language : : X
of primary language with . ; ; by Social Studies, Science,
Social Studies, Science for Content(FA) - )
support from Student Engagement Proficiency Levels Music, Art, P.E.
BCLAD Teacher 9ag
Practices
100% English Teach forG?_l,JAcgess T4S
Up to 30% strategic use : 30 Minutes Language Arts, Math
Grade 4 ) X Language Arts, Math, Frontloading Language . . .
of primary language with . ; . by Social Studies, Science,
Social Studies, Science for Content(FA) - :
support from BCLAD Proficiency Levels Music, Art, P.E.
Student Engagement
Teacher ;
Practices
. Teach for Success T4S
0
100% Engllsh GLAD . Language Arts, Math
Up to 30% strategic use - 30 Minutes - ;
Grade 5 of primary lanquage with Language Arts, Math, Frontloading Language b Social Studies
b y languag Social Studies, Science for Content(FA) oy Science, Music, Art, P.E.
support from BCLAD Proficiency Levels
Student Engagement
Teacher ;
Practices
100% English Teach fo(rixg:ess T4S
Up to 30% strategic use : 30 Minutes Language Arts, Math
Grade 6 . . Language Arts, Math, Frontloading Language : : X
of primary language with . . : by Social Studies, Science,
Social Studies, Science for Content (FA) - ;
support from BCLAD Proficiency Levels Music, Art, P.E.
Student Engagement
Teacher ;
Practices
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Sample Instructional Minutes
SEI Fourth-Sixth Grades

2011-2012

Instructional Day: 8:00 AM - 2:25 PM
DAIT Required Instructional Minutes

Language Arts Core Program: 2 hours
Language Arts GVC Intervention: 30 minutes
English Language Development (ELD): 30 minutes
Mathematics Core Program: 1 hour
Mathematics GVC Intervention: 15 minutes
Social Studies/Science 40 minutes

SEI Guidelines: 100% English & Up to 30% Spanish support

1010 Language Arts Core Program
8:00-10:00 (Strategic Use of Primary Language)
10:00-10:15 Recess

E_10)- Language Arts GVC Intervention
10:15-10:45 (Strategic Use of Primary Language)

AE.11- ELD/SRA at Proficiency Levels
10:45-11:15 (Strategic Use of Primary Language)

AE 10 Math Core Program
11:15-12:15 (Strategic Use of Primary Language)
12:15-1:00 Lunch/Physical Education

, , Math GVC Intervention

1:00-1:15 (Strategic Use of Primary Language)

B9 Social Studies/Science

1:15-2:25 (Strategic Use of Primary Language)

The additional 25 minutes of instructional time may also be used to teach other core
subjects such as music, art, etc.

Grade Level Teaming between BCLAD and CLAD teachers is highly

recommended in order to provide up to 30% strategic use of the primary
language.

44




SEIINSTRUCTIONAL PROGRAM
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SEl Instructional Program

Kinder- Sixth

SEI Guidelines: 100% English & Up to 30% Spanish support

English Learners enrolled in an SEI classroom face many challenges. These challenges
are clearly stated in the Universal Access-Instructional Programs for English Learners
section of the Reading/Language Arts Framework for California Public Schools.

The following chart illustrates the instructional practices, approaches and materials that
are used in South Bay to support the challenges that English Learners face as they
simultaneously learn content area material and the English Language.

In addition to the instructional practices and approaches we have the Teach for Success
(T4S) Protocol which incorporates and enhances the practices and approaches that are
in place. This over arching protocol ties together best practices and focuses on the
importance of student engagement and teacher driven instruction.

Challenges

Recommendations

Instructional Practices and
Materials to support ELLs

Grade K-2
(p.271-274)

English learners who
enter Kindergarten
do not have the
6,000-15,000 words
in the English
vocabulary that their
English speaking
peers have

Comprehension of
text will be limited by
students’ level of
English proficiency

Provide abundant opportunities to
participate in oral language and
listening activities

Elicit student language production
through differentiated questions
and prompts

Instruction in phonemic
awareness, concepts of print and
vocabulary development in
English should begin immediately

Support comprehension by
building background knowledge
and reteaching essential
vocabulary and language patterns
in text

- A Focused Approach to
Frontloading English Language
Instruction (FA)

- Structured Language Practice
Strategies (SLPS)

- Scientific Research Association
(SRA)

- Guaranteed and Viable
Curriculum (GVC) Intervention

- A Focused Approach to
Frontloading English Language
Instruction (FA)

- Building Academic Vocabulary
- Guided Language Acquisition

Development
(GLAD)
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Challenges

Recommendations

Instructional Practices and
Materials to support ELLs

Greater cognitive
demands of the
academic program
require more
advanced academic
vocabulary and
knowledge of the
language structures

Provide intensive academic
English language instruction
emphasizing language that
students need to know to be able
to profit from grade level
language arts and other content
area instruction

Model and teach the language
patterns and vocabulary needed
to understand and participate in
grade level curricula

Provide purposeful study of the

- SRA

- A Focused Approach to
Frontloading (FA)

- Building Academic Vocabulary

- Spanish to English Biliteracy
Transfer (SEBT)

- SEBT

Grade 3-12 grammatical feature of English. - A Focused Approach to
with L1 Frontloading (FA) (SLPS)
Literacy Provide time for student to

(p.272-274) student discussions - T4S Student Engagement

Model and correct students’ oral - SRA

and written production

(constructive feedback) - GVC Intervention

Language development and - SRA

literacy instruction are integrated

with the basic instructional - GLAD

materials

- GVC Intervention

Provide additional instructional

time - After School Remediation
Learning to read and | Provide intensive, systematic - A Focused Approach to
write while instruction in oral and written Frontloading (FA)
concurrently learning | language, including use of
English is a common nouns, adverbs, - GVC Intervention
challenge common phrases, language

patterns, and idiomatic -GLAD

expressions.

Grade 3-12 -T4S

without L1 Provide time for student to
Literacy student discussions - A Focused Approach to

(p.272-274) Frontloading (FA) (SLPS)

Model and correct students’ oral
and written production
(constructive feedback)

Provide individualized instruction
and additional assistance and
Instructional time.

-T4S Student Engagement
- SRA
- GVC Intervention

- School Remediation
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In Rethinking English Language Instruction: An Architectural Approach, Dutro and
Moran have outlined for us the Six General Principles for English Language
Instruction.

Build on students’ prior knowledge of both language and content;

Create meaningful contexts for functional use of language;

Provide comprehensible input and model forms of language in a variety of
ways connected to meaning;

Provide a range of opportunities for practice and application as to develop
fluency;

Establish a positive and supportive environment for practice, with clear goals
and immediate corrective feedback; and

Reflect on the forms of language and the process of learning.

Refer to: A Focused Approach to Frontloading English Language Instruction for
Houghton Mifflin Reading, K-6

Primary Language Support

The use of student’s primary language is an important strategy that we can utilize to
support students understanding of the content to be taught.

Teacher may:

Use judicious translation: Judicious Translation instruction is delivered in
L1 and connects and introduces concepts in L2 with discriminating and
accurate use of L2.

Example of judicious translation: Hoy vamos a hablar sobre, Caperucita
Roja. En la historia ella es el personaje mas importante, el personaje
principal. Eninglés el personaje principal es “main character.” “Repitan main
character.”

Pre-teach new concepts

Preview content and vocabulary that will be taught. This supports students to
understand the concept that will be taught and the vocabulary accompanying
that content.

Review content and vocabulary that has been taught to determine if the
content has been understood.

Use cognates to help students understand the lesson presented.
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Mixed Group Guidelines for all Instructional Programs

Purpose

Mixed groups offer the opportunity for ELL students to share and collaborate with RFEP
and EO students. These interactions allow our ELLs the opportunity to share rich
experiences with other cultural groups and lessen the possibility of being segregated by
language proficiency.

Goal

Mixed groups ensure that English Language Learners leaving the district after sixth
grade are proficient in academic English and able to compete academically at the
middle school level.

As a result, mixed groups should play a role in promoting the following achievement
goals:

1. English Language Learners will increase one CELDT proficiency level each year.

2. English Language Learners who have been in the district at least four years will
score 4-5 overall on the CELDT and be proficient or advanced on the language
arts and math portions of the California Standards test.

Implementing Mixed Groups
The following are strategies that schools have used successfully to ensure all students
are strategically mixed throughout the day:

a. Math (mixed groups) Differentiated Instruction for intervention time that is
based on data

b. Language Arts Intervention Time (30 minutes) - Differentiated Instruction
for intervention time that is based on GVC assessments.

c. Mixed language proficiency groups for science, social science and
enrichment classes

For the 2011/2012 school year, grade-level teams need to implement a plan that
supports the mixing of all students that focuses on student data and collaboration.
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GUIDELINES FOR ENGLISH LANGUAGE LEARNERS IN MAINSTREAM ENGLISH (ME) PROGRAM K -6
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South Bay Union School District
Guidelines for English Language Learners in Mainstream English Program K-3

(Program Designed to Target ELLs at CELDT Levels 4 & 5)

Required
Percentage of Primary Language Teaming for Grade Level Teaming
Grade English & Spanish y guag Instructional Systematic English Options in English
. Support Instruction . . .
Level Support in Content . Scaffolds may include: Language (teaming
(In Spanish) . .
Areas Development configurations)
(ELD-SRA)
100% English Teach for Success T4S
Up to 30% Strategic use Language Arts, Math GLAD Frontloading 30 minutes Language Arts, Math
K of primary language with Social Studies ' Language for Content (FA) by Social Studies, Science,
support from Science ' Student Engagement Proficiency Levels Music, Art, P.E.
BCLAD Teacher Practices
100% English Teach for Success T4S
Up to 30% Strategic use | Language Arts, Math, GLAD Frontloading 30 minutes Language Arts, Math
of primary language with Social Studies, Language for Content (FA) by Social Studies, Science,
1 support from Science Student Engagement Proficiency Levels Music, Art, P.E.
BCLAD Teacher Practices
100% English Teach for Success T4S
Up to 30% Strategic use | Language Arts, Math, GLAD Frontloading 30 minutes Language Arts, Math
2 of primary language with Social Studies, Language for Content (FA) by Social Studies, Science,
support from Science Student Engagement Proficiency Levels Music, Art, P.E.
BCLAD Teacher Practices
100% English Teach for Success T4S
Up to 30% Strategic use | Language Arts, Math, GLAD Frontloading 30 minutes Language Arts, Math
3 of primary language with Social Studies, Language for Content (FA) by Social Studies, Science,

support from
BCLAD Teacher

Science

Student Engagement
Practices

Proficiency Levels

Music, Art, P.E.

51




South Bay Union School District
Guidelines for English Language Learners in Mainstream English Program 4-6

(Program Designed to Target ELLs at CELDT Levels 4 & 5)

Percentage of

Primary Language

Required
Teaming for

Grade Level Teaming

Grade English & Spanish Support Instructional Systematic English Optlo(?ésalr?ﬂlingllsh
Level Support in Content Instruction Scaffolds may include: Language : 9
) configurations)
Areas (In Spanish) Development
(ELD-SRA)
100% English in ME Teach for Success T4S
Classroom Language Arts, Math, Frontloadin Laﬁ uage for 30 minutes Language Arts, Math Social
Up to 30% Spanish Social Studies, 9 guag by Studies, Science, Music,
4 . . Content (FA) .-
with support from BCLAD Science Proficiency Levels Art, P.E.
Student Engagement
Teacher ;
Practices
100% English in ME Teachfor Success T43
Classroom Language Arts, Math, Frontloadin Lar,1 uage for 30 minutes Language Arts, Math Social
Up to 30% Spanish Social Studies, 9 guag by Studies, Science, Music,
5 with support from BCLAD Science Content (FA) Proficiency Levels Art, P.E
Student Engagement R
Teacher ;
Practices
100% English in ME Teach for Success T4S
Classroom Language Arts, Math, Frontloadin Lar,1 uage for 30 minutes Language Arts, Math Social
Up to 30% Spanish Social Studies, 9 guag by Studies, Science, Music,
6 . . Content (FA) -
with support from BCLAD Science Proficiency Levels Art, P.E.
Student Engagement
Teacher >
Practices
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Mainstream English Program

What would primary language support look like in a Mainstream classroom?

Here are some suggestions:

1.

If it is determined that students in a Mainstream English classroom require primary
language support, and the Mainstream English teacher does not hold a BCLAD,
teaming would be necessary to ensure that this support is made available.

Any primary language support received by students in a Mainstream English

classroom should be followed by instruction incorporating GLAD, SDAIE, and/or
Frontloading strategies.
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INSTRUCTIONAL DESIGNS AND STRATEGIES
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Instructional Designs and Strategies

Instructional Designs
Instructional designs are defined as organized approaches that incorporate specific
instructional strategies in a structured manner.

SBUSD Teach for Success Protocol (T4S)

The intent of the protocol is to improve, maintain and sustain high quality instruction in
all classrooms throughout the district. This protocol is organized into six teaching
practices: Standards/Objectives Communicated to all Students, Instructional Scaffolding
to assist and support student understanding, Academic Vocabulary Instruction,
Reinforces Effort of students or Provides Specific feedback to students, Student
Engagement, and Selected Student Engagement strategies.

Systematic English Language Development (ELD)

English Language Development (ELD) is a content area in its own right. The purpose of
a Systematic English Language Development Program is to build a strong foundation in
the English language. The ultimate goal is for students to reach high levels of
competency in everyday and academic language (speaking, listening, reading, writing,
and thinking) in English. The ELD Standards are necessary to instruction so that
students are taught the essential vocabulary and structures of the English language.
Although ELD is a content area in its own right, it is connected to and supports
instruction in Language Arts.

Frontloading Language for Content

Frontloading is an instructional strategy in which students are pre-taught the vocabulary
and structures (forms and functions) needed for an upcoming lesson. Teachers must
identify and teach the language structures and vocabulary necessary for students
to be able to respond to comprehension questions both verbally and in writing.
Frontloading enables students to focus on the language structures that they will
encounter later in the text. Frontloading is a short, specific lesson in English. Teachers
can use students’ primary language to connect to English by identifying cognates,
differences in syntax, and similarities in language structures.

A Focused Approach to Frontloading English Language Instruction for Houghton
Mifflin Reading K-6

This is a strategy of frontloading language structures and vocabulary for English
Language Instruction. This approach includes the use of student engagement practices
as well as the incorporation of Structured Language Practice Strategies (SLPS).

Student Engagement Practices

Every Student Responds Every Time, “I Do It, We Do It, You Do It!”
| do it (Modeled Practice)
We do it (Guided Practice)
You do it (Independent Practice)
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A central goal for every teacher is to continually elicit responses from students. Further,
the responses need to be inclusive — they allow for every student in the class to
participate. This is a fundamental precept of teaching — every student needs to belong
in the flow of the classroom instruction. Active participation by all students benefits the
teacher because it allows for three important channels of information: feedback on
student learning, ability to adjust the lesson, and more systematic presentation of
information to students.

Structured Language Practice Strategies:
All grade levels need SLPS

- partner talk - pair share
- choral response - talking stick
- whole group response - white boards

Transferability of Skills (Spanish-English Biliteracy Transfer)

New learning is achieved most successfully when introduced in connection to prior
knowledge. Students are able to transfer their knowledge from one language to another
given adequate instruction, support and opportunities to make connections. A simple
illustration would be if a student understands the concept of synonyms in their primary
language (Spanish), they would be able to transfer the concept into the new language
(English). Transferable skills are directly taught so that students make the connection
between their primary language and English. Transferability of Skills is possible when
instruction about a specific concept or skill has already taken place in the student’s
primary language. The teacher then assists the student in moving the knowledge from
the primary language to the second language.

Specifically Designed Academic Instruction in English (SDAIE)

SDAIE is a “Sheltered English” instructional design based upon linguistic theories of
researchers including Dr. Steven Krashen and Dr. James Cummins. Their development
of the "Contextual Interaction Theory" is at the core of SDAIE methodology and the
selection of instructional strategies used within it. The two major components of the
theory that form the foundation of SDAIE methods are “comprehensible second
language input” and a “supportive affective environment.” SDAIE is intended for
students who have reached Intermediate fluency in the English language.

SDAIE uses a set of instructional techniques and strategies designed to assist
transitioning English Language Learners in comprehending academic content. These
techniques and strategies are at the core of the Structured English Immersion (SEI)
Program offered by the South Bay Union School District. These techniques are also
utilized in the delivery of academic content (Social Studies and Science) in the
Alternative Program in the third grade. And to some degree in providing support to
RFEP students enrolled in the Mainstream English Program.

Teacher's using SDAIE instructional strategies allow for optimal English Language
Development and content comprehension. SDAIE methods focus on content
comprehension and English is acquired through this process. SDAIE does not directly
focus on the grammatical structures (forms and functions) of the English language.
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Specific techniques and strategies used as part of the SDAIE methodology

include:

e Assessing prior knowledge and developing background knowledge. Instruction is
linked to personal experiences and builds upon that experience to expand
understanding.

e Realia, manipulatives (drawings, posters, brainstorming-clusters, graphs, tables,
maps, props, multimedia presentations, storyboards, story maps), visuals (study-
prints, text book-illustrations, overhead-projected prints, reproductions of
paintings, and documents), graphic organizers (matrices, Venn diagrams, and
webs).

e Grouping strategies such as small group, whole group, and planned opportunities
for interaction between all individuals in the classroom (creating a skit and acting
it out, cooperative learning, collaborative learning, and student-generated stories
based on personal experiences).

e Questioning strategies that address different levels of language acquisition to
ensure participation of all students.

e Direct Instruction through explanation, modeling, and demonstration.

Guided Language Acquisition Design (GLAD)

GLAD is a “Sheltered English” instructional design developed out of Fountain Valley
School District in Southern California. GLAD’s instructional approach is based on the
belief that language is to be acquired through the natural developmental process.
"Project GLAD" is an instructional method that is based upon creating a curriculum that
teaches to and from the specific experiences of students, while maintaining high-level
expectations for all students. Through Project GLAD training, teachers are provided with
research, theory, and practical, effective strategies that promote academic language,
literacy, academic achievement, and cross-cultural skills.

Tied to English Language Development Standards, the model trains teachers to use
local district guidelines and curriculum in providing instruction in multi-lingual
classrooms.

GLAD emphasizes classroom processes where students from proficiency levels 1
through 5 and native English speaking students learn from each other through
group work and sharing. Through this type of teamwork, the students develop their
Basic Interpersonal Communication Skills (BICS), by using social skills and face-to-face
interaction, as they gain exposure to English speaking peers.

Specific techniques and strategies used as part of the GLAD methodology

include:

e Unit approach to teaching. Teachers develop units based on the needs, interests,
and desires of students. These units integrate the ELD Standards with Social
Studies and Science Standards.
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Observation Charts, Big Books, Learning Logs, Writer's Workshop, Content
Videos, Interactive Writing, etc. are used.

Vocabulary development through the use of K-W-L and Pictorial Input Charts.

Poetry is utilized to develop students’ knowledge of sentence structure and
prosody of language.

Grouping strategies such as small group, whole group, and structured
opportunities for interaction between all individuals in the classroom.

Questioning strategies that address different levels of language acquisition to
ensure participation of all students. (Note GLAD Language Acquisition Levels:
Pre-Production, Early Production, Speech Emergence, Intermediate Fluency,
Fluency).
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Teach for Success Protocol Instrument
South Bay Union School District 2011/2012 School Year

Selected Instructional Strategies

Standards/Objectives Communicatd to All Students

The teacher demonstratal of the following attributes:
Aligns the teaching/learning objectives to state standards and district guaranteed viable curriculum (GVC), district
pacing guide, and/or is based on what students need to know and be able to do at the correct level of difficulty
Displays standards/objectives in student-friendly language to inform students of what they need to know and be
able to do
Explicitly states or refers to the standards/objectives during the lesson
Uses the District approved text and materials as the primary instructional resource
Stays focused on the lesson objective to avoid slowdowns and digressions

Instructional Scaffolding and Formative Assessment to Assist and Support Studentiderstanding
The teacher demonstratany or all of the following attributes:
At least one of the following techniques was observed:
Explicitly explains and models the learning
Provides teacher-led practice on the learning
Uses formative assessment to determine instructional needs of all students
Provides small group instruction based on formative assessment results
Provides anchor papers, exemplars or rubrics to model academic expectations

Academic Vocabulary Instruction
Theteacher demonstrates! of the following attributes:

Displays the academic vocabulary word(s) from the lesson

Explicitly introduces or reviews the academic vocabulary by defining, demonstrating, or showing how each term is
used within the context of the learning

Engages students to do three of the following with the academic vocabulary being emphasized: listen to, look, say,
read, demonstrate or write during the learning

Directs or tells students to verbally use the academic vocabulary related to the objective in their conversation

Reinforces Effort of Students or Provides Specific Feedback to Students

The teacher demonstratary or all of the following attributes:

____Acknowledges students for their efforts or provides reinforcement for an accomplishment
__Explains specifically what students are doing that is correct

____ Explains specifically what students are doing that is incorrect and how to correct it

Student Engagement Throughout the Learning

Student Engagement

The teacher emonstratesll of the following attributes:
Elicits (directs) student(s) to be engaged in the academic learning related to the displayed standard/objective
Elicits (directs) 85 percent or more of the students to be engaged in the academic learning at the same time
Makes student engagement mandatory by ensuring that 85 percent or more of the students are engaged throughout
the learning (Determining 85%:44-38< 6 37-31<5 30-24<4 23-17<3 16-10<2 9-3<1)

Selected Student Engagement Strategies

The teacher demonstratany or allof the following to have students elaborate, reflect, predict, describe or discuss the learning
____Engages students to identify similarities or differences

__Engages students to summarize

____Engages students to take notes

____Engages students to create a nonlinguistic representation of the learning

__Engages students to complete an advance organizer

____Engages students to respond in writing

SBUSDT4S Protocobdaptedirom WestEd@'4S ®Teach for Succe€s2008 by WestEd. Permission Granted by WestEd - Revised July, 2011
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English Learner Documents

The next few pages include samples of documents that help us place and reclassify students as they
progress through the acquisition of English. The Catch-Up Plan is a new form that provides
information needed to monitor the progress of students as they acquire English. If student is not
making expected progress, interventions are set in place. Included in these documents is the
Parental Exception Waiver that parents must sign in order to place their child in the Alternative
Program. The Decision Guide for Reclassification and the Reclassification Form illustrate the
steps needed in considering a student for reclassification, as approved by the California State Board
of Education. Once a student is reclassified, student must be monitored using the Two-Year
Monitoring Plan, as required by the California State Department of Education.

Documents:
* English Learner Catch-up Plan
* Parental Exception Waiver
* Decision Guide for Reclassification
* Reclassification Form
* Two-Year Monitoring Plan

60



Local ID:

State ID:

South Bay Union School District — English Learner Catch-up Plan
ELD and other Core Academic Subjects

Name:

School:

Grade:

Time in U.S:

CELDT level/ss @ US Arrival:

Time in District:

CELDT level/ss @ Dist Arrival:

Time out of U.S.:

Program Options:

[ ] Structured English Inmersion (SEl) wiwo Primary Language)

[ ] Alternative

[ ] Mainstream English (ME)

e Early 2 Early 2
CELDT Overall Beginning R et S Intermediate vanced NOTES:
Local ELD Rating 1 2 3a 3b 4 5 1. CELDT Overall
Level 4 or 5 (at least 3 in
1% year 2" year 3“year | 4"year |5 year 6" year subareas)
Timeline 2. CSTICMA ELA Scale
based on 1% year 2"year | 3“year | 4" year 5" year Score of 325+
student’s 3. Teacher evaluation of
CELDT level 1 year | 2" year | 3™ year 4" year student academic
at U.S. entry performance End of Year Expected Level
; Scale
1% year | 2™ year 3" year 4. Parent Consultation JR—— prosieing
CST/CMA English | © agaB;::’W & aéaBsei':W Below ?;gc',‘f Basic PRO
Language Arts (low) (high) Basic 324) (325-349) 0 or highe CELDT
CSTICMA FarBelow  Below oo o B PRO CSTICMA ELA
Mathematics Basic Basic 316) 333) (334-349) 0o ghe
CST/ICMA MATH
Spanish g _—
Lang. Arts STS: Proficient STS LA
Spanish . s o
Mathematics STS: Proficient STS MATH
CELDT Progress CMA Progress
Year Overall S R W Math Math
L SS L SS L SS L SS L SS L SS SS
2009-10
2008-09
2007-08

2006-07




SOUTH BAY UNION SCHOOL DISTRICT
601 EIm Avenuel Imperial Beach, CA 919321 (619) 6281600
PARENTAL EXCEPTION WAIVER (K-3) i SOLICITUD DE EXENCION (K-3)

Student’s Full Name — Nombre del Teacher-Maestro School-Escuela Grade — Birth Date — Nacimiento
Alumno Grado Month/Mes Day/Dia Year/Afio
/ /

If child is age 10 or older / Si el nifio tiene diez afios 0 mas:

A full written description of the Structured English Immersion (SEI) and Mainstream English (ME) Programs has been provided to me,
as mandated by law under California Education Code, Section 310-311. | believe that those programs would result in substantial
academic loss for my child. For that reason, | request a waiver which will allow my child to be instructed in his/her primary language
through the second language program options which have been described to me. A description of both Spanish and English
instructional materials to be used has been provided to me. | understand that instruction will occur in both languages and that the goal
for my child is attainment of academic English proficiency.

He recibido una documentacién describiendo los programas educativos encomendados por la ley bajo el Cédigo de educacion de
California, seccion 310-311, de los programas educativos de Inmersion Estructurado en Inglés y de Instruccion Regular en Inglés.
Pienso que estos programas causarian pérdidas académicas significativas para mi hijo. Por lo tanto, solicito que se exente a mi hijo
de dicho programa para que pueda recibir ensefianza en su primer idioma por medio de las opciones del programa de segundo idioma
que se me han explicado. Una descripcion de los materiales académicos que se usaran tanto en inglés como en espafiol se me ha
proporcionado. Entiendo que la ensefianza se efectuard en ambos idiomas y que la meta es que mi hijo logre el dominio del idioma
inalés.

*If child has not reached age 10/ Si el nifio es menor de 10 afios:

It is my belief that an Alternative Program will be better suited to my child’s overall educational development. However, it is my
understanding that my child will be placed in an English language classroom placement for at least 30 (calendar) days. Therefore, |
request a waiver which will allow my child to be instructed in his/her primary language through the Alternative Program at the end of the
30 day period. A description of both Spanish and English instructional materials to be used has been provided to me. | understand that
instruction will occur in both languages and that the goal for my child is attainment of English proficiency.

Estoy de acuerdo que un Programa Alternativo seria mas apropiado para el desarrollo educativo de mi hijo. Sin embargo, entiendo
gue mi hijo ser& colocado en un salén con ensefianza en inglés por lo menos 30 dias de calendario. Por lo tanto, solicito una exencion
la cual permitird a mi hijo recibir ensefianza en su primer idioma por medio del Programa Alternativo al final de los 30 dias. Se me
ha proporcionado una descripcién en espafiol y en inglés de los materiales académicos que se utilizaran en el salén de clase.
Tengo entendido que la instrucciéon académica se llevar4 a cabo en los dos idiomas y que la meta de mi hijo es lograr el
dominio del idiomainglés.

1

Parent/Guardian Signature Date/Fecha
Firma del Padre o Tutor Legal

This area for office use only / Esta area solo para uso de la oficina

Due to the educational needs and overall educational development of the above-named child, this waiver is:
O Approved O Denied

Debido a las necesidades particulares y para éxito educativo del alumno antes mencionado, esta solicitud es:
O Aprobada O Negada

1
*Other Educational Staff/Miembro del plantel Date-Fecha
/ / *Signature and Special Needs Form needed if under age 10
Principal’s Signature - Firma del Director Date - Fecha *Firma y el Formulario de Necesidades Especiales se

necesitan si el alumno es menor de 10 afos.

DISTRIBUTION: WHITE-Cum Folder CANARY:: Parent/Guardian PINK: ELL Folder GOLDENROD: Educational Services
DISTRIBUCION: BLANCO-Folleto AMARILLO: Padre o Tutor Legal ROSA: Folleto ELL DORADO: Servicios Educativos
ZBE14 7/08
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SOUTH BAY UNION SCHOOL DISTRICT

Reclassifying a Student from English
Learner to Fluent English Proficient

South Bay Union Schastriot has developed a student reclassificatiordgmianedares based on the four criteria set forth in
the reclassification guidelines approved by the State Board dEdiiatadio€o&ection 313(d)). The chart below illustrates
how the four criteria i s ouredcaskificatiorefrom Engliahllearaer (Elr t fluant Bnglishd ¢

proficient (RFEP).

Assessmentf English Proficiency
= CELDT results from annual assessment.
Does student score at early advanced or higher overall and at
intermediate or higher in listening, speaking, reading, and writing?

st

Comparison of Performance in Basic Skills (CST/CMA)
= Results of latest California English-Language Arts Standards Test.
Did student receive scale score of 325 or higher to meet district’s
cut point?

Yes

Reclassification Form is generated at

Educational Services andent to sites.

Teacher Evaluation of Student Academic Performance
= Review student’s academic performance.
Did student score at benchmark, basic or better on Term 3 GVCs?

st

Parent or Guardian Opinion and Consultation
= Inform parents of their right to participate/provide input in the
reclassification process.
= Teacher/Designee to complete section 4of Reclassification Form.

No

No
—

No

Student remains an
English learner.

NO Reclassification
form is generated.

Student remains an
English learner.

NO Reclasification
form is generated.

Student remains an EL.
Teacher to checloff R
statement: Student is NOT
RECOMMENDED for
reclassification.

Return form to Educational
Services.

Reclassification

reclassify. Once that’s determined, checkR corresponding box.

= Teacher and ELL Achievement Monitoring Designee will make final decision whether or not to

o If student is not recommended for reclassification, return original form to Educational Services.
o If student is being reclassified, obtain signatures and return a copy of form to Educational
Services. Original signed copy must be filed in purple folder of student’s cum file.
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SOUTH BAY UNION SCHOOL DISTRICT
RECLASSIFICATION FORM
20__-20__ SCHOOL YEAR

Student’s Name (Last, First) Grade Local ID# State ID# (SSID)

Home/Primary Language Teacher School Site

The State Board of Education (SBE) has established four reclassification criteria, based on Education Code Section 313
(d). Students whose CELDT overall proficiency level is Early Advanced or higher (4, 5) and Intermediate or higher (3-5)
in each sub-area (listening, speaking, reading, and writing) is considered for reclassification. We will also be using a
scaled score of Basic (325) or above on the latest English Language Arts California standards test. The following is part
of the reclassification process: 1) review of annual CELDT results; 2) results of California English language arts test; 3)
teacher evaluation of student academic performance; and 4) parental opinion and consultation. Each item below addresses
a reclassification compliance criterion.

1. CELDT PERFORMANCE LEVELS
| Test Date:

Reading: | | ‘Writing:

| Overall: | | Listening: | |Speaking:

2. CALIFORNIA STANDARDS — ENGLISH LANGUAGE ARTS
| Test Date: | | Scale Score: |

Performance Level:

3. TEACHER DOCUMENTATION ON STANDARDS-BASED INSTRUCTION (please complete)

MINIMUM REQUIREMENTS

Current Term 3 GVC ELA and Math assessment performance levels must be at Basic.
GVC ELA (Term 3): o FBB o BB oB oP oA Comment:
GVC Math (Term 3): o FBB o BB oB oP oA Comment:
Writing Level: Rubric Score: o 1 o2 o3 o4 Comment:

SCHOOL, SITE ASSESSMENTS

Name of assessment(s)

4. PARENT OPINION AND CONSULTATION (please complete)
Date of Contact: Method of Notification/Consultation: o Conference o Telephone o U.S. Mail

Comments:

RECOMMENDATION (please check one):

o Student is RECOMMENDED for Reclassification from English Language I.earner (ELL) to Fluent English Proficient
(RFEP) based on the assessment results and criteria outlined in this form.

o Student is NOT RECOMMENDED for Reclassification from English learner to fluent English proficient.

Teacher: Date:
Principal/ Administrator: Date:
ELL Achievement Monitoring Designee: Date:
Revised: 2/10 Reclassification forms generated by L. Corona — February, 2010
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SOUTH BAY UNION SCHOOL DISTRICT
TWO YEAR MONITORING PLAN

Reclassified Student Progress
Check v Corresponding Year 1 2

Student’s Name (Last, First) Grade Local ID# State ID# (SSID)

In accordance with existing California regulations and the federal legislation No Child Left Behind, the
progress of students who have been reclassified from English language learner (ELLL) to fluent English
proficient (RFEP), must be monitored for two years to ensure that reclassification was an appropriate
decision. Teachers of reclassified students must complete the following progress report for a two-year
period after reclassification. This report is to be filed in the student’s English learner purple folder.

CELDT Test Date (at

Filtte Of vecluss dication) Overall Level Listening Level | Speaking Level Reading Level Writing Level

CST/CMA Year ELA Scale Score ELA Level Math Scale Score Math Level

Indicate Student’s Progress:

GVCELA Term 3 (circle level): FBB - BB - B - P
GVC Math Term 3 (circle level): ¥FBB - BB - B - P
Writing Score Term 3: 1 - 2 - 3 - 4

If the student’s academic performance is not satisfactory in any of the areas above, in your informed opinion, is it
due to a lack of English proficiency? O YES LI NO

If the answer is YES, what intervention plan has been developed?

If the answer is NO, to what do you attribute the need for improvement ([ reading; [ writing; [ mathematics;

O attendance; [ study/organizational skills; [ motivation; [J other )?
INTERVENTION PLAN:
School Grade Teacher Date:

Revised: July 2010
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